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ENGCW 
400

Creative 
Writing

Compose at least one 
manuscript, integrating the 
appropriate literary 
elements, in each of the 
genres specified by the 
instructor

2017 - 
2018: 
Spring 2018

1 12 91% of students completed and loved this class and 
met the SLO

91 None n/a

Critique constructively the 
use of genre-specific literary 
elements in the texts of 
their classmates, and 
understand the creative 
writing workshop model 
and its benefits in the 
writer's own work

2017 - 
2018: 
Spring 2018

1 12 91% of students met the SLO, passing the class and 
meeting criteria.

91 Engagement None n/a

Demonstrate awareness of 
craft and technique (tone, 
style, purpose, voice, point 
of view).

2017 - 
2018: 
Spring 2018

1 12 91% of students passed this course and met the SLO 
critieria

91 None n/a

Identify the major literary 
elements in each of the 
genres specified by the 
instructor.

2017 - 
2018: 
Spring 2018

1 12 95% of students successfully met this criteria. 11 All Attendance and Punctuality. 
Creative folk are not good at 
these things.

None n/a

Recognize and discuss genre-
specific literary elements 
and craft in the texts of 
professional writers.

2017 - 
2018: 
Spring 2018

1 12 91 91 None n/a

ENGCW 
420

Poetry 
Writing 
Workshop

Recognize the poetic 
elements and appraise their 
effectiveness in the texts of 
professional writers.

2017 - 
2018: 
Spring 2018

1 27 90% of students successfully met SLO 90 Ability to recognize 
poetic elements in 
professional writing 
and appraise their 
effectiveness.

N/A None N/A

ENGED 
305

Structure 
of English

Identify and explain the 
parts of speech, 
grammatical structures, and 
sentence types used in 
traditional English grammar.

2017 - 
2018: 
Spring 2018

1 16 100% of the students who successfully completed the 
class were able to pass the Oxford Grammar 
Diagnostic.

100 None N/A



ENGLB 
71

Reading 
and 
Writing 
Across the 
Curriculum

Evaluate their writing 
projects in terms of main 
ideas, development, 
organization, sentence 
structure, grammar, and 
diction.

2017 - 
2018: 
Spring 2018

6 43 83.7% of the students enrolled in all sections of 
ENGLB 71 in S18 engaged in at least two tutoring 
sessions in the writing centers, a requirement of the 
course, and which is integral to their reflection on 
their writing process.

84 While Socrates only 
allows instructors to 
record up to 54 hours 
when entering 
grades, many of the 
students actually put 
in hundreds of hours; 
one particular student 
recorded 452 hours. 
This engagement with 
the writing center's 
support services 
greatly increased her 
growth and success in 
her writing.

Students who did not meet the 
criteria did not visit the writing 
centers enough to be engaged 
with tutors so that they could 
evaluate their writing projects 
further. Not visiting the writing 
centers sufficiently resulted in a 
lack of tutoring sessions and 
encounters so that they missed 
out on the opportunity to 
process their writing more. The 
students who meet the criteria 
see the benefits, but the 
students who are not present 
do not. It is challenging to get 
students to seek help though 
they greatly need it.

Other The resources that are needed 
are on the students to realize 
that they need to make the time 
to seek out tutoring in the 
writing centers. They need the 
incentive. The students who 
regularly come in typically came 
in the first time because they had 
an instructor who was requiring 
it or encouraging it by awarding 
some extra points. Then, they're 
hooked because they realize the 
difference it makes for them. 
Thus, we need faculty buy-in, 
support, and promotion. If 
faculty can require their students 
to visit the writing centers, or if 
we made ENGLB 71 a required 
unit as part of a course cohort, 
students would increase their 
visits to the writing centers and 
seek out the help more.

ENGLT 
319

Introductio
n to English 
Epic Poetry

Analyze complex passages 
and themes of English epic 
poetry by applying 
knowledge of key literary 
terms and conventions of 
epic literature.

2017 - 
2018: Fall 
2017

1 17 Students in ENGLT 319 were given homework 
assignments that asked general and specific 
questions.  These questions typically required 
students to read the assigned texts carefully and to 
analyze the texts' development of themes (e.g., heroic 
values).  The students who submitted the homework 
assignments and who met the requirements for the 
assignments generally did fine at answering questions 
that dealt with topics covered in class.  However, 
when students had to analyze specific passages 
before they were covered in class, students struggled 
(I am sure that a number of students were consulting 
external sources like Sparksnotes because some of 
their responses were similar in structure [mentioning 
point A, then point B, then point C, then point D]).  
Students often misunderstood what they were 
reading, but they at least supported their misreadings 
with passages from the texts; these specific references 
showed how students misunderstood these works 
(e.g., mistaking a pronoun reference, not being aware 
of the meaning of a word, confusing characters with 
each other).  Of the seventeen students who finished 
the semester, all but two received passing grades (one 
of these two students received an Incomplete 
because she was involved in a car accident a few days 
before the final was given).

88 Students generally 
were fine at applying 
what was covered in 
class to writing about 
assigned material.  
Students generally 
were fine at 
understanding larger 
themes and concerns 
associated with 
particular epics and 
with epics overall.

Because the assigned texts were 
complex and lengthy, students 
often had difficulty 
understanding the works.  After 
enough of the works was 
covered in class, students were 
typically able to detect general 
themes and concerns.  However, 
students often struggled to 
understand particular passages 
on their own and were less able 
to recognize more subtle issues 
raised by these works.

None N/A



Critique plot and character 
development and construct 
arguments supported with 
textual evidence.

2017 - 
2018: Fall 
2017

1 17 Students in ENGLT 319 were given homework 
assignments that asked specific and general questions 
about assigned texts.  Students typically had to read 
carefully selected passages, interpreting an analyzing 
so as to understand the writers' intentions.  After an 
epic was introduced to students, students typically 
were able to follow the plots (if any were presented -- 
none in William Wordsworth's The Prelude) and were 
able to follow a significant character's development 
(e.g., Milton's Satan).  But because the texts are 
complex and lengthy, often using words and concepts 
unfamiliar to students, students often struggled to 
understand what they were reading.  Student 
responses (in their homework assignments) at times 
demonstrated a misunderstanding of the texts though 
these misunderstandings were still supported with 
references to the texts.  While students overall 
struggled with understanding the assigned material, 
students were better able to understand the works at 
the surface level while they missed a lot of the subtle 
points.  Daily quizzes and tests given at various times 
over the semester typically asked students about 
particular works at the surface level (dealing with plot 
and character and setting).  Overall, students did fine 
with their homework assignments and quizzes and 
tests.  Of the seventeen students who finished the 
class, all but two students passed (one student was 
involved in a car accident a few days before the final 
and, thus, received an Incomplete though her work 
throughout the semester indicates that she would 
have passed the course with an A)

88 Students generally 
were fine at following 
a character's 
development and an 
epic's plot once the 
work was introduced 
to students with 
specific themes 
identified.

Because students struggled to 
understand the epics, students 
did not typically catch the subtle 
points associated with character 
and plot.

None N/A

Demonstrate a knowledge 
of the conventions of epic 
literature as a whole and of 
English epic literature in 
particular.

2017 - 
2018: Fall 
2017

1 17 Students in ENGLT 319 were given homework 
assignments that asked specific and general questions 
that required students to read carefully assigned texts 
and to reflect on particular passages and on general 
themes.  The last homework assignment asked 
students to compare the works covered throughout 
the semester to recognize the similarities and 
differences in the approaches the writers made 
toward writing their epics and to indicate the 
development over the centuries covered of values 
and concerns presented in epics: of the seventeen 
students who finished the course, all but two 
submitted their work (one of these two students was 
involved in a car accident and, thus, was unable to 
submit her work [she was given an Incomplete for the 
course, but her work overall indicates that she would 
have done well in responding to the homework 
questions]), and the work submitted by the students 
demonstrates their overall understanding of epic 
conventions in general.  Students, however, were less 
able to recognize the more subtle and sophisticated 
themes presented in individual epics, but given the 
complexities of these poems, the students in class 
were at least able to write about the major themes 
associated with these works based on class lectures.  
Four tests were given over the course of the semester 
and asked questions about epic conventions and of 
their use in specific epics; most students scored above 
80% on their tests, and all students who took the tests 
typically scored over 70%.

88 Students were good 
at remembering epic 
conventions and were 
good at recognizing 
them in specific epics.

Students have difficulty reading 
complex and lengthy texts and, 
thus, have difficulty recognizing 
many of the subtle uses of the 
epic conventions and have 
difficulty understanding many of 
the epics' specific issues and 
concerns (but indicating and 
explaining these points is part of 
the purpose of the course).

None N/A



Detect significant literary 
and historical allusions and 
key themes.

2017 - 
2018: Fall 
2017

1 17 Students in ENGLT 319 were assigned five significant 
epics associated with English Literature.  Students 
struggled to comprehend what they were reading 
partly because these works are complex and lengthy, 
partly because students were unfamiliar with the 
language (the most recent work covered was written 
in 1805).  These epics were presented as being part of 
a larger literary tradition with roots in Homer and 
Virgil, using and developing epic conventions.  
Because the epic writers covered in ENGLT 319 were 
speaking to their contemporaries (as well as to 
posterity), students need to understand the the 
historical events to which these works were 
responding (e.g., the English Civil War, the Romantic 
Period).  Given student responses made in class, the 
students generally are not familiar with the history 
serving as the background for these epics (e.g., the 
Reformation).  After being introduced to the historical 
background and to the epic tradition, students were 
better able at detecting some of the allusions made to 
history and literature.  Students were given 
homework assignments that asked questions about 
the background to these works (e.g., the French 
Revolution's influence on William Wordsworth).  
Students struggled to understand the works, but 
when directed to certain passages, students typically 
recognized literary allusions.  Students generally did 
fine with their homework assignments if they did not 
misunderstand what they were reading.  Of the 
seventeen students who finished the class, all but two 
students passed (one student received an Incomplete 

88 Students generally did 
fine in responding to 
questions for 
homework 
assignments and to 
questions posed in 
class after they were 
provided with 
background 
information related to 
the historical periods 
and to the literary 
traditions associated 
with the assigned 
texts.

Students struggled in 
understanding the assigned 
texts and, thus, had difficulty 
catching the more subtle points 
being made by the writers.

None N/A

Formulate generalizations 
and develop insightful 
conclusions based on 
careful interpretation and 
analysis.

2017 - 
2018: Fall 
2017

1 17 Students in ENGLT 319 were given regular homework 
assignments that required students to read carefully 
specific texts and to analyze these texts so as to 
recognize general themes and concerns and to offer 
greater insights into these texts.  Students generally 
did fine when they already had background 
information about these works; that is, when students 
were completing homework assignments after 
enough of a work had been covered in class, students 
were typically more able to detect the general 
themes.  However, when students were completing 
homework assignments on texts that had not yet 
been covered in class, students were often lost.  The 
assigned texts are difficult, so understandably 
students struggled with comprehending the material.  
But once the students were more familiar with the 
texts, even though they still struggled to understand 
what they were reading, students still on the whole 
recognized general themes.  The homework 
assignments also asked broad questions that gave 
students opportunities to offer responses based on 
analysis and reflection.  Students were typically more 
engaged in answering such questions (perhaps 
because they were less concerned about offering an 
accurate interpretation of a specific passage); thus, 
while students struggled in comprehending specific 
passages, the students overall understood enough of 
the texts to be able to answer more general 
questions.  Of seventeen students who finished the 
course, all but two students passed (one student 
received an Incomplete because she was involved in a 

88 After background 
information was 
offered in class, 
students typically 
were fine in 
recognizing the larger 
issues associated with 
the epics and were 
fine in making 
connections between 
the particular epics, 
recognizing the 
differences in focus 
and values presented 
in the works.

Students struggled to 
understand the assigned works 
because the works are complex 
and lengthy.  Most students 
have never read an epic much 
less and epic in totality, so the 
students were largely unfamiliar 
with the demands of reading an 
epic.  Students need to have 
some background information 
before they begin reading an 
epic so that they will know at 
least what some of the issues 
addressed in an epic will be.  
Students also need to develop a 
wider vocabulary since 
misunderstanding just one word 
in a passage could lead to a 
mistaken understanding of what 
is being said.

None N/A



ENGLT 
340

World 
Literature I

Compare and contrast 
various works of literature 
and themes through 
discussion and in writing.

2017 - 
2018: 
Spring 2018

1 19 Generally, students would demonstrate their having 
met this SLO through class discussions (e.g., 
contrasting Petrarch's Laura with Shakespeare's Dark 
Lady or constrasting Dante's attitude toward liars with 
Homer's attitude toward liars).  More formally, 
students demonstrated their ability to make 
connections between different literary periods and 
between different literary works in reading response 
homework assignments and in a formal essay that 
involves assessing a scholarly essay.  Since a good 
portion of a student's overall grade is based on these 
homework assignments and on the essay, either 78% 
or 89% of the students met the SLO.  The 89% applies 
if one looks at passing grades overall -- seventeen of 
nineteen students received a C or higher for the 
course.  But since grades do not indicate plus or 
minus, the 78% might be more accurate, with two of 
the seventeen passing students receiving Cs for the 
course.

89 Students were able to 
make connections 
between literary 
works that received 
more attention and 
time in class (e.g., 
Milton's Paradise Lost 
and Homer's The 
Odyssey).  I think that 
perhaps the course 
prerequisite change 
may have led to 
better performance 
(the prerequisite used 
to be that students 
are eligible to take 
ENGWR 300; now, the 
prerequisite is that 
students have passed 
ENGWR 300).

Students struggled to 
understand complex works 
without instructor guidance.  
Some students have difficulty 
remembering previously 
covered material.

None N/A

Compose focused, analytical 
essays showing insight into 
the themes expressed in the 
literature of these historical 
periods, evaluating 
literature critically and 
assessing its significance 
historically.

2017 - 
2018: 
Spring 2018

1 19 Students were required to find a scholarly essay 
through FLC's Library's database and to summarize 
the scholarly essay, to evaluate the essay (explaining 
whether or not they believed the claims to be valid, 
whether or not they agreed in whole or in part with 
the writer's argument, whether or not they found the 
essay to be thorough in its analysis), and to apply, if 
possible, the writer's analysis to other sections of the 
literary work not covered in the scholarly essay.  
When relevant, student needed to use appropriate 
literary terms and to make references to other literary 
works and to background information (e.g., historical 
events, biographical material).  Seventeen of nineteen 
students submitted essays, and all but one of these 
seventeen received passing grades (C or higher) 
though the essays receiving Cs were marginally 
passing in understanding the scholarly essays' 
arguments.

84 The students who 
were more engaged 
with the literary 
works being analyzed 
by the scholarly 
essays generally 
wrote better papers 
since these student 
appeared to 
understand better the 
scholarly essays' 
arguments and since 
these students had 
more to say -- the 
students wanted to 
say more --  about the 
literary works.

Students struggled to 
understand complex works 
without instructor guidance.  
Some students have difficulty 
remembering previously 
covered material.

None N/A



Criticize and analyze 
literature of these periods, 
defining key ideas, 
explaining cause/effect 
relationships associated 
with the literary movements 
using relevant literary 
terms, and recognizing 
characteristics of various 
literary movements and 
genres as they emerge and 
develop in the chronology 
of the written tradition.

2017 - 
2018: 
Spring 2018

1 19 Generally, students would demonstrate their having 
met this SLO through class discussions (e.g., 
recognizing Homer's influence on the epic genre).  
More formally, students demonstrated their ability to 
analyze literary works in reading response homework 
assignments and in a formal essay that involves 
assessing a scholarly essay.  Since a good portion of a 
student's overall grade is based on these homework 
assignments and on the essay, either 78% or 89% of 
the students met the SLO.  The 89% applies if one 
looks at passing grades overall -- seventeen of 
nineteen students received a C or higher for the 
course.  But since grades do not indicate plus or 
minus, the 78% might be more accurate, with two of 
the seventeen passing students receiving Cs for the 
course.  Students also had four test given over the 
semester and a comprehensive final that required 
students, among other things, to define key terms 
(e.g., etiology, peripety, dialectic). Regarding the final, 
seventeen of nineteen students took the final, with 
fourteen of the seventeen scoring at least a C -- 82% 
passing.

89 Students were able to 
make connections 
between literary 
works that received 
more attention and 
time in class (e.g., 
Milton's Paradise Lost 
and Homer's The 
Odyssey).  I think that 
perhaps the course 
prerequisite change 
may have led to 
better performance 
(the prerequisite used 
to be that students 
are eligible to take 
ENGWR 300; now, the 
prerequisite is that 
students have passed 
ENGWR 300).

Students struggled to 
understand complex works 
without instructor guidance.  
Some students have difficulty 
remembering previously 
covered material.

None N/A

Differentiate the times and 
concerns of the writers 
covered, tracing threads of 
thought, contrasting views 
and approaches, 
synthesizing various ideas, 
and identifying themes, 
myths, and archetypes as 
they emerge in the studied 
literature.

2017 - 
2018: 
Spring 2018

1 19 Generally, students would demonstrate their having 
met this SLO through class discussions (e.g., 
recognizing the different heroic values promoted in, 
say, Homer's The Odyssey compared to those 
promoted in Milton's Paradise Lost or recognizing the 
roles of women in, say, Gilgamesh, A Thousand and 
One Nights, and Milton's Paradise Lost).  More 
formally, students demonstrated their ability to 
differentiate times and concerns in reading response 
homework assignments (e.g., contrasting Plato's 
perspectives on poetry with Aristotle's and 
Cervantes') and in a formal essay that involves 
assessing a scholarly essay (e.g., contrasting Genesis's 
presentation of the Fall with Milton's presentation of 
the Fall in Paradise Lost).  Since a good portion of a 
student's overall grade is based on these homework 
assignments and on the essay, either 78% or 89% of 
the students met the SLO.  The 89% applies if one 
looks at passing grades overall -- seventeen of 
nineteen students received a C or higher for the 
course.  But since grades do not indicate plus or 
minus, the 78% might be more accurate, with two of 
the seventeen passing students receiving Cs for the 
course.

89 Students were able to 
make connections 
between literary 
works that received 
more attention and 
time in class (e.g., 
Milton's Paradise Lost 
and Homer's The 
Odyssey). I think that 
perhaps the course 
prerequisite change 
may have led to 
better performance 
(the prerequisite used 
to be that students 
are eligible to take 
ENGWR 300; now, the 
prerequisite is that 
students have passed 
ENGWR 300).

Students struggled to 
understand complex works 
without instructor guidance 
(e.g., Milton's Paradise Lost, The 
Daodejing).  Some students had 
difficulty remembering 
previously covered material.

None N/A



Evaluate and summarize the 
major eras of development 
of world literature from the 
beginning to the middle 
17th century, so as to 
understand the 
relationships between 
literature and significant 
historical events.

2017 - 
2018: 
Spring 2018

1 19 Generally, students would demonstrate their having 
met this SLO through class discussions (e.g., catching 
allusions in Milton's Paradise Lost to, say, Virgil's The 
Aeneid and to Homer's The Odyssey).  More formally, 
students demonstrated their ability to make 
connections between different literary periods and 
between different literary works in reading response 
homework assignments and in a formal essay that 
involves assessing a scholarly essay.  Since a good 
portion of a student's overall grade is based on these 
homework assignments and on the essay, either 78% 
or 89% of the students met the SLO.  The 89% applies 
if one looks at passing grades overall -- seventeen of 
nineteen students received a C or higher for the 
course.  But since grades do not indicate plus or 
minus, the 78% might be more accurate, with two of 
the seventeen passing students receiving Cs for the 
course.

78 Students were able to 
make connections 
between literary 
works that received 
more attention and 
time in class (e.g., 
Milton's Paradise Lost 
and Homer's The 
Odyssey). I think that 
perhaps the course 
prerequisite change 
may have led to 
better performance 
(the prerequisite used 
to be that students 
are eligible to take 
ENGWR 300; now, the 
prerequisite is that 
students have passed 
ENGWR 300).

Students struggled to 
understand complex works 
without instructor guidance 
(e.g., Milton's Paradise Lost, The 
Daodejing).  Some students had 
difficulty remembering 
previously covered material.

None N/A

ENGLT 
345

Mythologie
s of the 
World

Compare and contrast 
myths from various cultures 
and identify similar motifs, 
archetypes, and symbols.

2017 - 
2018: Fall 
2017

1 13 12 of the 13 students who successfully completed the 
class scored a “C” or better on the written final exam 
section in which they were directed to evaluate a 
variety of myths world-wide associated with the Triple 
Goddess archetype. 

12 students' 
understanding of 
archetypes and ability 
to draw examples 
from many different 
cultures

ability to write  an essay in class None A/A

ENGLT 
360

Women in 
Literature

Analyze the major themes, 
ideas, forms and modes of 
expression contained in the 
literature.

2017 - 
2018: 
Spring 2018

1 14 100% of my students met the basic requirements of 
this SLO, half of the students above average and the 
other half demonstrating adequate skills. The 
students who exceeded the basic requirements of the 
assignment demonstrated strong writing and 
analytical skills while the students who barely 
surpassed the basic requirements initiated analysis 
but either did not extend the analysis far enough, 
struggled in developing organized essay structure, or 
neglected to correct writing errors. 

100 Students who 
received As on this 
assignment went 
above and beyond in 
their writing, some 
hitting 1000 words. 
Their essays 
demonstrated 
engagement, 
openness, curiosity, 
persistence, and 
intelligence. Half the 
class did an excellent 
job in executing what 
we had prepared for 
in the weeks leading 
up to the midterm. 
They came prepared, 
having read and 
considered the 
significance of the 
text. The best essays 
synthesized elements 
of "feminism" with 
specific details from 
the text, examples of 
Chopin's writing and 
Edna's character 
development.

Because this class does not 
require students to have taken 
ENGWR 300, the students who 
struggle the most are those who 
have not taken ENGWR 300. 
There is a strong correlation 
between their performance in 
the class and their lack of 
instruction in college writing. 
They struggle to compose 
organized essays, substantiate 
claims with evidence, and meet 
the minimum requirements in 
word count, MLA standards, and 
essay fundamentals. Although 
changing the pre-req is not 
going to happen any time soon, 
it is something the English 
departments in Los Rios should 
consider. Basic preparation in 
college writing enriches the class 
and boosts success rates.  The 
two students who are not 
passing the class are the two 
students who have not taken 
ENGWR 300. They have not 
turned in most of the work this 
semester and what they have 
submitted has been below 
average or barely average, 
reflecting their lack of 

Other Many of the students who 
struggle from class to class do so 
because they have not read, and 
for several of the students, it is 
because they do not own the 
textbooks. Although I have put 
copies on reserve at the library, it 
would greatly improve their 
success to have free textbooks or 
online versions of the textbooks. 
I hope that the exploration of 
"zero cost" textbooks includes 
finding textbooks that include 
marginalized voices as my 
current text does, as this is the 
whole point of a Women in 
Literature class---to study the 
voices of women who have not 
been included in the canon and 
the lives of women who have 
been left out of history.



ENGLT 
370

Children 
and 
Literature

Compare and contrast the 
genres of children's 
literature, discussing the 
use of themes and elements 
of fiction or poetry in 
various works.

2017 - 
2018: 
Spring 2018

1 10 60% of the students successfully met this SLO by 
effectively analyzing various pieces of children's 
literature in several reading responses to various 
works. 60% of the students maintained As in this 
category while 40% of the students maintained below-
passing (D or lower) averages. The low percentages 
were due to either not turning in the assignments or 
gaps in analysis. These gaps occurred when the 
writing summarized more than analyzed or 
generalized rather than specified, and the result was a 
lack of development or unsubstantiated observations. 
The students who maintained As in this category 
defined terms of the genre effectively and then 
examined numerous examples from the texts to 
support and develop their application. These students 
synthesized the fundamentals of the genre well with 
the textual evidence.

60 Students responded 
very well to the 
explanations of genre 
in the textbook by 
contributing to 
discussions and 
reflecting on these 
explanations in 
reading quizzes. 
Students also 
succeeded in 
identifying mixed 
genres in texts, 
distinguishing the 
ways a text embodied 
multiple genres 
simultaneously. For 
example, when the 
class studied Art 
Spiegelman's Maus, 
the students 
identified the ways 
the text was historical 
fiction, graphic novel, 
and memoir all at the 
same time. The 
students got very 
involved with the 
characters, plots, and 
settings, and they 
effectively evaluated 

Students struggle with critical 
reasoning in their reading 
responses. While many students 
did an exemplary job of 
reflecting and analyzing texts 
and genres, the ones who 
struggled all had the same issue: 
they generalize about the genre 
but don't follow up with textual 
support from the literature. 
When they do talk about the 
literature, they summarize and 
generalize what happened but 
struggle to incorporate select 
quotes, specific details, and 
close reading of the text. I think 
this is a deeper issue. First off, 
many of the students who 
struggled did not purchase 
copies of the books but found 
them on their phones. Reading a 
book and studying the 
illustrations and elements of 
genre on one's phone is just not 
ideal. So much is missed. Yet 
many of the struggling students 
took that risk. And for two of 
them, they lost motivation to 
even turn in the reading 
responses because they were 
reading the texts on their 

Other This class was low-enrolled due 
to lack of promotion within the 
ECE department and Counseling. 
This is an elective class for ECE 
majors, but many did not take 
the class. Counseling and ECE 
Faculty support is needed to 
support enrollment. This class is 
designed for English and ECE 
majors and future teachers, 
adequate reasoning for 
counselors to promote it more. 

Additionally, expanding the 
repository of Children's 
Literature in the FLC Library 
would provide more resources 
for the students to examine here 
on campus.

ENGRD 
16

Basic 
Reading 
Skills

Incorporate textbook 
reading strategies and 
summarize reading 
materials.

2017 - 
2018: 
Spring 2018

1 13 70 % of the students who finished the class scored a 
grade of “C” or higher on test three, which followed 
the unit on textbook reading strategies.

60 6 of the students 
ended with "A" or "B" 
level scores.

6 students had "c" level or 
below scores on this exam. This 
shows that although many 
students learned or already 
have this skill, about half of the 
students at this level need more 
help. They could benefit from 
one-on-one assistance either in 
the classroom or in the reading 
center.

FTE, 
Instructio
nal 
Assistants
, OIR 
support, 
Tutors

Many low level readers need 
additional assistance in 
developing reading 
skills/strategies; one-on-one 
tutoring with an IA or faculty 
member is appropriate.

ENGRD 
18

Individualiz
ed Reading 
Skills

Exhibit at least 75% mastery 
of course materials as 
demonstrated in a series of 
content skill tests.

2017 - 
2018: 
Spring 2018

3 5 100 percent of the students who completed the 
course successfully met this SLO by passing a series of 
content skill tests with a 75 percent or higher.  NOTE: 
Students who did not successfully complete the 
course did not have enough hours in the Reading and 
Writing Center or did not take enough of the content 
skills tests to evaluate their results toward meeting 
this SLO, so these students were not included in the 
assessment. 

100 Students were good 
at applying the 
reading skills they 
learned in a given 
chapter/unit to a 
content skills test 
based on that 
chapter/unit. They 
successfully identified 
their own need for 
clarification and asked 
for help from tutors 
to study for the tests 
when needed. 

Student results lowered slightly 
when asked to apply skills from 
several units at once. They still 
successfully completed the tests, 
but they seemed to have a little 
more trouble when they were 
asked to apply a large variety of 
skills from multiple units all at 
the same time. 

None None



ENGWR 
300

College 
Compositio
n

Write academic essays 
which exhibit a meaningful 
purpose and which use the 
elements of persuasion 
where appropriate.

2017 - 
2018: 
Spring 2018

1 18 88 percent of the students who completed the course 
wrote essays "which exhibit a meaningful purpose 
and which use the elements of persuasion where 
appropriate."

88 Most students did an 
excellent job of 
writing essays that 
exhibited a 
meaningful purpose, 
and I saw a 
progression of skill in 
this area as I looked 
at the later essay 
assignments, which is 
exactly what I would 
hope to see in a class 
dedicated to helping 
students improve 
writing ability. 

Some students need 
improvement in understanding 
what elements their specific 
audiences might find convincing 
or persuasive; for example, I can 
see a need for improvement in 
selecting experts and evidence 
used to convince a reader of the 
validity of the writer's 
argument. 

None None

ENGWR 
39

Basic 
Writing 
Skill 
Developme
nt

Identify sentence parts, 
including subjects and 
predicates.

2017 - 
2018: 
Spring 2018

2 13 62% of the students enrolled in ENGWR 39 
successfully reviewed subjects, verbs, tenses, and 
sentence boundaries and achieved at least a 70% on 
their chapter quizzes.

62 Students who 
succeeded in this area 
as well as the class 
made the writing 
center a regular part 
of their schedule. 
They visited the 
writing centers 
multiple times a 
week, accumulated 
more hours that the 
minimum required, 
talked to tutors, 
faculty, and 
instructional 
assistants regularly, 
and completed the 
assigned coursework 
in the module. Since 
this is a lab class, this 
kind of organization 
on the part of the 
students is 
outstanding (and 
necessary to 
complete).

Students who did not pass did 
not make the writing centers a 
regular part of their schedule, 
and thus the lack of discipline 
and personal time management 
was a detriment to their 
success. Because this is a lab 
class, RWC staff discuss the 
importance of making a 
schedule with the students 
upon orientation, but some 
students do not adhere to what 
is agreed upon. In fact, 38% of 
the students enrolled did not 
pass the class and thus did not 
meet this SLO due a lack of time 
in the writing centers. Of the 5 
students who did not pass the 
class, all but 1 student only 
started the class with less than a 
third of the required hours; one 
student who did not pass did 
put in the required hours but 
did not complete enough of the 
coursework. This particular 
student has learning disabilities 
that hindered his 
comprehension and 
concentration during class time. 
In fact, students with learning 
disabilities often enroll in 

Other The success of the writing center 
classes is largely in promotion. 
Counselors need to promote 
ENGWR 39 for students who are 
not ready for in-class writing 
courses, especially in S18 when 
ENGWR 51 was not offered. DSPS 
counselors also need to be more 
involved with DSPS students 
enrolled in ENGWR 39 to provide 
them with the materials and 
resources needed to help them 
succeed. Students also need to 
have a change of attitude and 
recognize the importance of 
reviewing these skills is to their 
success in college. The lack of 
commitment sabotages their 
success.



ENGWR 
46

Individualiz
ed Writing 
Skills

Apply instructor's 
assessment of writing skills 
to areas that may require 
continued study.

2017 - 
2018: 
Spring 2018

2 5 100% of the students who successfully completed the 
class at least minimally applied instructor assessment 
of writing skills to areas of continued study.

90 Students who 
regularly visited the 
writing centers 
successfully met the 
SLO because weekly 
contact with RWC 
faculty and 
instructional 
assistants ensures 
investment on the 
part of the student 
and input on the 
quality of work. 
Students who 
successfully 
completed the course 
met this SLO because 
they were able to 
follow through in 
areas of need, as 
determined in the 
initial diagnostic. 
Completing the 
module coursework 
was meeting this SLO 
because it means that 
they reviewed 
targeted areas of 
writing and reading 
where they were 
weak  Most students 

Students who dropped early or 
did not receive credit for the 
course did not visit the writing 
center weekly or regularly in any 
way. Because this is a lab class,  
students are required to 
personally manage their 
schedules, and in these cases, 
students were challenged with 
personal and external variables 
or a lack of organization to get 
the work done. Some of these 
students are challenged by 
learning disabilities or English as 
a second language and thus do 
not always understand the 
requirements of the class or 
how the class works, despite 
attempts to communicate and 
instruct.

Other More success in this SLO would 
most likely require more 
promotion of ENGWR 46. This is a 
wonderful class for students who 
may not be ready to jump into 
college level English classes quite 
yet, but students either don't 
know about it, don't understand 
it, or are not prepared to do the 
work. Thus, we need counselors 
to promote it and explain it to 
students during counseling 
sessions. This would boost 
enrollment but also completion. 
A lot of students also take the 
course to boost financial aid. It 
would be beneficial to the 
students especially for financial 
aid to more effectively 
communicate information about 
the class to students enrolling in 
a class to meet financial aid 
requirements, since they are the 
ones who have to pay the money 
back when they don't finish.

ENGWR 
48

Individualiz
ed 
Vocabulary 
Skills

Exhibit at least 75% mastery 
of course materials as 
demonstrated in a series of 
content skills tests.

2017 - 
2018: 
Spring 2018

2 8 100% of students who successfully completed the 27 
required hours for this course scored 80% or above on 
their final chapter quiz. 

3 Students who 
completed all 27 
hours of the module 
were 100% successful 
in meeting this SLO. 

Students who did not complete 
the required 27 hours of 
individualized instruction did 
not receive credit. 

None N/A
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